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CHAPTER 1: OVERVIEW OF ASSESSMENT 

 

Section 1.1: Introduction 

 

Chapter 1 provides an introduction to the academic program assessment structure at the University 

of New Mexico (UNM). This chapter presents a brief overview of the definition and purposes of 

assessment as well as the characteristics of an effective assessment process.  

 

The purpose of Chapter 1 is to:  

 

 Familiarize readers with the assessment process at UNM. 

 Distinguish between the 
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 Classroom Assessment usually involves a course instructor evaluating/grading individual 

students in the classroom.   

 Course-Level Assessment focuses on evaluating student learning in a specific course without 

an emphasis or attention on individual students.   

 Core Curriculum Assessment focuses on evaluating student learning in courses associated 

with the Core Curriculum or General Education Program. 

 Academic Program Assessment focuses on evaluating student learning in credential granting 

academic programs.  

 Institutional Assessment focuses on assessing and evaluating campus-wide structures, 

matters, or concerns.   
 

Assessment in academic programs is centered on student learning outcomes (SLOs). A student 

learning outcome is statement of what a student should be able to know, think and do by the end of 

a program. 

 



5 
 

4. Supports campus-wide decision making processes, strategic planning, academic program 
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values are skipped over, assessment threatens to be an exercise in measuring what’s easy, 

rather than a process of improving what we really care about. 

2. Assessment is most effective when it reflects an understanding of learning as 

multidimensional, integrated, and revealed in performance over time.  
Learning is a complex process. It entails not only what students know but what they can do 

with what they know; it involves not only knowledge and abilities but values, attitudes, and 

habits of mind that affect both academic success and performance beyond the classroom. 

Assessment should reflect these understandings by employing a diverse array of methods, 

including those that call for actual performance, using them over time so as to reveal change, 

growth, and increasing degrees of integration. Such an approach aims for a more complete 

and accurate picture of learning, and therefore firmer bases for improving our students’ 

educational experience. 

3. Assessment works best when the programs it seeks to improve have clear, explicitly 

stated purposes. 
Assessment is a goal-oriented process. It entails comparing educational performance with 

educational purposes and expectations—those derived from the institution’s mission, from 

faculty intentions in program and course design, and from knowledge of students’ own goals. 

Where program purposes lack specificity or agreement, assessment as a process pushes a 

campus toward clarity about where to aim and what standards to apply; assessment also 

prompts attention to where and how program goals will be taught and learned. Clear, shared, 

implementable goals are the cornerstone for assessment that is focused and useful. 

4. Assessment requires attention to outcomes but also, and equally, to the experiences that 

lead to those outcomes.  
Information about outcomes is of high importance; where students “end up” matters greatly. 

But to improve outcomes, we need to know about student experience along the way—about 

the curricula, teaching, and kind of student effort that lead to particular outcomes. 

Assessment can help us understand which students learn best under what conditions; with 

such knowledge comes the capacity to improve the whole of their learning. 

5. Assessment works best when it is ongoing not episodic.  
Assessment is a process whose power is cumulative. Though isolated, “one-shot” assessment 

can be better than none, improvement is best fostered when assessment entails a linked series 

of activities undertaken over time. This may mean tracking the process of individual 

students, or of cohorts of students; it may mean collecting the same examples of student 

performance or using the same instrument semester after semester. The point is to monitor 

progress toward intended goals in a spirit of continuous improvement. Along the way, the 

assessment process itself should be evaluated and refined in light of emerging insights. 

6. Assessment fosters wider improvement when representatives from across the 

educational community are involved.  
Student learning is a campus-
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Section 1.8: Appendices 

Appendix 1A 

 

Academic Program Institutional Effectiveness Infrastructure Rubric 
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Appendix 1B 
 

Academic Program Assessment Maturity Rubric 
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CHAPTER 2: DEFINING ACADEMIC PROGRAM MISSION AND GOALS 

 

Section 2.1: Introduction 
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Best: The mission of Hypothetical Engineering bachelor’s degree program is to educate 

students from diverse backgrounds in the fundamental skills, knowledge, and practice of 

Hypothetical Engineering (through courses and an internship) in order to (1) prepare them for 

Hypothetical Engineering positions in service or manufacturing industries and (2) prepare 

them for continuing for advanced degrees in Hypothetical Engineering or related disciplines. 

The program promotes a commitment to continued scholarship and service among graduates 

and will foster a spirit of innovation. Also, it promotes an environment that is inclusive and 

diverse. 

WHY: This is a very effective mission statement. The mission of the program is very clearly 

defined. 

 

Keep in mind that the development or revision of an academic program’s mission statement should 

be an inclusive and collaborative endeavor involving faculty, staff, and students. It should be shared 

with and accessible to the UNM community via the program’s website.  

 

At UNM, academic programs are not required to provide a mission statement. However, certain 

specialized professional accrediting organizations or external stakeholders may request that 

programs include a mission statement as a requirement for accreditation or funding, respectively. If 
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At UNM, academic programs are not required to provide a vision statement. However, certain 

specialized professional accrediting organizations or external stakeholders may request that 

programs include a vision statement as a requirement for accreditation or funding, respectively. If 

your academic program is professionally accredited or seeking professional accreditation, please 

check to determine if a program vision statement is required for accreditation or funding. 

 

Refer to Appendix 2C (p. 22) for a worksheet on writing an effective vision statement and Appendix 

2D (p. 23) for a checklist on reviewing vision statements. 

 

Section 2.4: Values and Guiding Principles  

 

Values and guiding principles are terms or short statements describing the code of behavior to which 

an organization or academic program adheres or aspires.  

  

 Value statements indicate what your program supports and represents.  

 Guiding principles indicate how you would like your program to operate.  

 

Stating values and guiding principles for an academic program can be very useful in helping guide 

the department or college in setting goals for its program. The process of thinking about and 

articulating what your p
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In order for any academic program assessment to be successful, a consensus must be reached on the 

g
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The following is a general format that can be used when developing a goal statement:  

 

A goal of (name of your program or unit) is to (action verb) (students or graduates) 

(modifiers). 

 

Examples of academic program goals that correlate with the example mission and vision statements 

and example values and guiding principles provided in the previous sections follow: 

 

Poor: GOAL 1: A goal of Hypothetical Engineering is to teach students engineering 

principles.  

WHY: This is an inadequate goal statement because the focus is on the teaching rather than 

on the expected behavior of graduates of the program. 

 

Better: GOAL 1: A goal of Hypothetical Engineering is to prepare students adequately.  

WHY: This is better than the first example. Although this statement does not specifically 

explain the expectations of graduates, the focus is on student learning and not the teaching 

activity. 

 

Best: GOAL 1: A goal of Hypothetical Engineering is to prepare students for graduate  

School.  

GOAL 2: A goal of Hypothetical Engineering is to have students graduate from the 

program with the necessary skills and knowledge to succeed in the Hypothetical industry.  

GOAL 3: A goal of Hypothetical Engineering is to prepare students to be successful in 

industry careers associated with the Hypothetical field.  

WHY: These are good examples of program goal statements that include a brief description 

of the expected actions of graduates from the program 

 

Refrain from identifying too many goals, particularly when first starting out. After generating a list 

of program goals, the following questions can help to determine whether the list is complete and will 

be of value to your program:  
 

 Do your goals describe desired aspects of a successful program?  

 Are your goals consistent with your mission?  

 If you achieve your goals, have you reached your vision?  

 Are your goals aligned with your values?  

 

Outlined below are some optional activities that you can do before writing your program goals. They 

can assist you in articulating and sh
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o Cognitive skills: What does the student know?  

o Performance skills: What can the student do?  

o Affective skills: What does the student think or care about?  

 Describe how the students’ experiences in the program have contributed to their abilities, 

knowledge, values and attitudes.  

 List the skills and achievements expected of graduates of the program.  

 Describe the program alumni in terms of their achievements, such as career 

accomplishments, lifestyles, and community involvement.  

 

2. Collect and review current program goals  

 Review any existing goal or outcome statements such as those from:  

 Catalog descriptions  

 Program review reports  

 Mission and vision statements  

 External agencies   

 Accreditation reports 

 Curriculum Committee reports 

 List five to seven of the most important goals identified in the sources listed above. 

Prioritize the goals depending on their importance to your program and their universality 

(i.e., how well they apply to different program tracks, if applicable). Next, determine 

whether the goal is best described as knowledge, skills, or r
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Keep in mind that the development or revision of an academic program’s goals should be an 

inclusive and collaborative endeavor involving faculty, staff, and students. They should be shared 

with and accessible to the UNM community via the program’s website. 

 

At UNM, academic programs are required to provide at least one goal statement.  

 

Refer to Appendix 2E (pp. 24-25) for a worksheet on writing effective academic program(e)4(mi)-3(c)4( )] TJ
E9qt0.36 Tc[50da(M, a)3(c)-5(a)4(de)4(mio(mia(M, a)3(c)-5(a)4(de)4(mio(mia(vort2
BT
1 0 0 1 412.c)4( )] TJ
E9qt0.36 Tcnhe) 643(mia( 412s ar)4c)5A 0 Ncnhe)c0e)cCa)4( wor) .c 21712.c 



20 
 

Section 2.6: Appendices 

 

Appendix 2A 
 

Worksheet for Writing an Academic Program Mission Statement  

 

College/School/Branch: ________________________________________________________  

Academic Program: ___________________________________________________________  
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Appendix 2B 
 

Checklist for Reviewing an Academic Program Mission Statement  

 
College/School/Branch: ________________________________________________________  

Academic Program: ___________________________________________________________  

Date Prepared: ____________ 

Participants: _________________________________________________________________  

 

Instructions: The purpose of this checklist is to help you determine if your program’s mission 

statement is effective and clearly defines the current mission of the program. 

 

 Is your mission statement no more than three sentences? 

 

 Is it memorable?  

 

 Is it distinctive?  

 

 Does it clearly state the purpose of the program or unit?  

 

 Does it indicate the primary functions or activities of the program?  

 

 Does it indicate who the stakeholders are?  

 

 Does it clearly support or align with the mission of the department, college, and/or 

institution?  
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Appendix 2C 
  

Worksheet for Writing an Academic Program Vision Statement  

 

College/School/Branch: ________________________________________________________  

Academic Program: ___________________________________________________________  

Date Prepared: ____________ 

Participants: _________________________________________________________________ 

 

Instructions: The purpose of this worksheet is to help you develop your vision statement. 

 

1. What would you like your program to become?  

 The best  

 A leader  

 Regionally or nationally recognized  
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Appendix 2E 
  

Worksheet for Writing Academic Program Goal Statements  

 

College/School/Branch: ________________________________________________________  

Academic Program: ___________________________________________________________  

Date Prepared: ____________ 

Participants: 
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Appendix 2F 
 

Checklist for Reviewing Academic Program Goal Statements  

 

College/School/Branch: ________________________________________________________  

Academic Program: ___________________________________________________________  

Date Prepared: ____________ 

Participants: _________________________________________________________________ 

 

Instructions: The purpose of this checklist is to help you determine if the goal statements are 

appropriate. 

 

 Are your goals consistent with your program’s mission?  

 

 Are your goals aligned with your program’s vision? 

 

 Are your goals aligned with your program’s values and guiding principles? 

 

 Do your goals describe desired performance or specific behavior of the student/graduate? 

 

 Are your goals challenging but attainable.  

 

 Do your goals reflect one or more of the University’s student learning goals (i.e., knowledge, 

skills, and responsibility)?  
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Goals are broad statements, while student learning outcomes are precise, specific and clear 

statements about the intended outcomes of an academic program.  

 

Student learning outcome
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 Good example of a simple statement: BSHE graduates will demonstrate knowledge of 

engineering fundamentals.  
o Note:  This is a clear-cut statement that can be measured with one assessment. 

 

6. SLOs should describe intended learning outcomes and not actual outcomes. 

Student learning outcome statements should describe the abilities, knowledge, values, and 

attitudes expected of students after completion of the program and NOT the actual results. 

 Example of an intended outcome (which should not be used): BSHE graduates will 

demonstrate proficiency in more than one computer programming application. 

 Note: This statement provides an assumption of what the result will be instead of a 

defining the expected competency. 

 Good example of an actual outcome: BSHE graduates have demonstrated an 80% 

proficiency in computer programming applications. 

 Note: This statement outlines the desired outcome without a specific measure. 

 

7. SLO statements should focus on the learning result and not the learning process. 

Despite the clear distinction between learning result and learning process, they are often 

confused in student learning outcome statements. Learning outcome statements should be 

stated such that the focus is on the expected performance of students in terms of their 

abilities, knowledge, values, and attitudes (known as learning result or product), and NOT on 

the process of instruction and learning. In other words, the outcome statement should be 

stated from the student’s perspective (client) and not from the provider’s perspective 

(instructor). 

 Example of a statement focusing on learning process (which should not be used): 

Introduction of computer programming applications.  

o Note: The wording of this statement focuses attention on the teaching activity 

(which in this case is to introduce students to computer programming 

applications) and not on the intended outcome of the instruction. This is not a 

student learning outcome.  

 Good e
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o Note: For this outcome statement only one measure can be used to evaluate 

the student’s performance because this is what is specified in the statement.  

 Good example of an outcome statement that can be measured by several assessment 

methods: Students completing the Hypothetical Engineering program will 

demonstrate competence in the application of engineering principles.  

o Note: Specific assessment methods have not been identified in the outcome 

statement and thus several measures can be used to evaluate the knowledge 

that the students have gained as a result of the program.  

9. SLO statements should be distinctive and specific to your program.  

It can be constructive and beneficial to develop SLOs that distinguish a graduate of your 

program and that highlight what they have gained specifically from completing your 

program. At UNM, a distinctive outcome is strongly recommended over 
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 Refer to Appendices 3A, 3B, 3C, and 3D (pp. 37-40) for examples of appropriate 

observable and measurable actions verbs associated with Bloom’s Cognitive, 

Affective, Knowledge, and Psychomotor Domains. 

 Be statements that are intended as overarching concepts that should span several courses, not 

a conglomeration of individual course objectives taken from each syllabus. 

 Be measured by more than one means of assessment. It is far better to limit the number of 

SLOs, conduct successful program assessment, and use assessment results to improve student 

learning than to collect information that is difficult to produce and is not useful in advancing 

the goals of the program. 

 Be appropriate for the degree or certificate. Do they represent a fundamental result of the 

program? 
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The SMART Model has been popularly useful in writing academic program student learning 

outcomes (SLOs). This model was initially introduced in 1954 by P.F. Drucker. It clearly reflects the 

guidelines and tips provided above. The components of the SMART Model are discussed below: 

 

 Specific  

 Define student learning outcomes that are specific to your program. Include in clear and 

definite terms the expected abilities, knowledge, values and attitudes a student who 

graduates from your program is expected to have.  

 Focus on intended outcomes that are critical to your program.  

 When the data from the assessment process are known, these outcomes should create 

opportunity to make improvements in the program that is being offered to your students.  

 Measurable  

 The intended outcome should be one for which it is feasible to collect accurate and 

reliable data.  

 Consider your available resources (e.g., staff, technology, assessment support, 

institutional level surveys, etc.) in determining whether the collection of data for each 

student learning outcome is a reasonable expectation.  

 Include more than one measurement method that can be used to demonstrate that the 

students in a particular program have achieved the expected outcomes of that program. 

 Aggressive but Attainable  

 When defining the student learning outcomes and setting targets, use targets that will 

move you in the direction of your vision, but don’t try to “become perfect” all at once.  

 What would the "perfect" program look like in terms of outcomes?  

 What would a “good” program look like in terms of outcomes?  

 Results-oriented and Time-bound  

 When defining the outcomes, it is important to describe where you would like to be 
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Example 2  

 

Poor: Ph.D. students of Hypothetical Engineering will be successful in their research.  

WHY: This statement is very vague and provides no indication of what “successful” means. 

It does not specify what type or quality of research skills is expected from the student.  

 

Better: Ph.D. students of Hypothetical Engineering will be successful in conducting high-

quality research.  

WHY: Although the quality of research expected from the doctoral students is identified, 

there is no indication of specific research capabilities that a student should possess. 

Therefore, even though it provides more detail than the previous statement, it is still lacking. 

 

Best: Ph.D. graduates of Hypothetical Engineering will be able to conduct high-quality, 

doctoral research as evidenced by their results of experiments and projects, dissertations, 

publications, and technical presentations.  

WHY: What is expected of a doctoral student in this program is clearly defined and stated, 

making this an effective student learning outcome statement. The quality of research 

expected as well as the specific research requirements are articulated in the outcome 

statement.  

 

Section 3.5: Benefits of Student Learning Outcomes 

 

The following are some of the advantages associated with developing and using student learning 

outcomes:  

 

 Program improvement  

One of the primary purposes of student learning outcomes (SLOs) assessment is to provide 

feedback to determine how the program can be improved to enhance student learning.  
 

 Identification of best practices in instruction  

SLOs can be used by faculty to help them evaluate and improve their teaching. Faculty can 

share teaching strategies that are more effective in helping students reach student learning 

outcomes.  
 

 Course design and revision  

SLOs can help in the design of new courses in terms of rationalizing the need for a new 

course and its positioning in the curriculum. Additionally, SLOs can be used by the faculty in 

the classes that they teach to assist them in developing assignments that include the intended 

knowledge, abilities, values and attitudes of their program.  
 

 Curricular assessment and change  

The use of SLOs can help programs think about their curriculum. A program can “map” or 

determine in which of its courses each SLO is addressed in order to determine if each 

outcome is addressed adequately across the curriculum and where gaps exist. Plans can be 
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made to introduce, reinforce, and assess the important outcomes in the appropriate courses in 

the curriculum.  
 

 







39 
 

Appendix 3C 
 

Bloom’s Knowledge Domain 
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Appendix 3E 
 

Worksheet for Identifying and Defining Academic Program Student Learning Outcomes 
 

College/School/Branch: ________________________________________________________  

Academic Program: ___________________________________________________________  

Date Prepared: ____________ 

Participants: _________________________________________________________________  

Instructions: After each faculty member has completed this worksheet, arrange a meeting at which 

you can compare notes and discuss the results. The reason for this exercise is to summarize and 

articulate one to six program student learning outcomes that the faculty can agree on. 

 

1. Identify and list all appropriate program goals.  

 

 

 

 

 

 

 

2. With program goals from #1 in mind, describe the “perfect student” in your program in terms of 

his or her knowledge, abilities, values and attitudes. Identify key characteristics of what this 

“ideal” student:  

a. Should know:   

 

 

 

 

b. Can do:  

 

 

 

 

 

c. Should think or value:  
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3. Which of the key characteristics from #2 can be directly attributed to your program’s curriculum 

and the student’s experience in your program? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4. Identify specific program experiences and/or curriculum activities, assignments, etc. that support 

or reflect the key characteristics, behaviors, or performances outlined in #3.  
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5. Based on your responses to #3 and #4, use the following format to write a set of student 

learning outcome statement(s) that highlight the progressive development of your ideal 

student from the beginning to the end of your program.  

By the end of the program, (students or graduates) (will or will be able to) 

(measurable action verb) (clearly specify knowledge, skills, values, and/or attitudes 

that should be exhibited). 

 

  





45 
 

CHAPTER 4: IDENTIFYING ASSESSMENT METHODS 

 

Section 4.1: Introduction 
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1. Relationship to Assessment Method 

According to the Department of Education (1998), you should consider the ability of an 

assessment method to address specific assessment questions, as well as its relevance and 

utility. Make certain that the selected assessment method satisfy the objectives of the 

assessment questions. That is, the methods you choose should be able to provide you with 

information about what you are trying to assess. As an example, while surveys can be a great 

tool to assess students’ perception of a certain process, they are not useful in determining 

students’ knowledge or understanding of a subject. 
 

2. Reliability 

A reliable assessment method is one that yields consistent responses over time. The three 

sources of measurement error described by Cherry and Meyer (1993) include 1) the 

respondents, 2) the instrument (assessment method), and 3) the administration of the 

instrument. The method selected should be one that provides dependable, consistent results 

time after time. The instrument should be unambiguous and should be clearly worded. The 

time available to complete the instrument should be consistent with its length. The 

instructions and time allocated for completion should be consistent across the program. 
 

3. Validity 

Validity refers to determining whether the selected assessment method is appropriate for 

measuring what you want to measure. It is often a time-consuming and challenging task to 

provide evidence supporting the validity of the selected method. According to the Joint 

Committee on Standards for Educational Evaluation (1993), it is necessary to gather 

evidence to support the interpretation and appropriateness of a survey or test for a specific 

purpose. It is also recommended to use multiple data sources. Achieving high-quality 

assessment requires addressing issues identified by Linn and Baker (1996) and Herman, 

Aschbacher, and Winters (1992) such as: 

 Does the selected method cover the curriculum objectives? 

 Does it match the desired level of complexity? 

 Can the results be generalized, and to what extent? 

 Will we gain information that will be useful in improving our program? 

Note regarding reliability and validity: Measurement standards indicate that there is a trade-

off between reliability and validity. The complexity of a task may increase validity but at the 

same time will decrease reliability due to a lack of standardization. The key is to select 

assessment methods that effectively balance the two issues (Wiggins, 1993).   
 

4. Timeliness and Cost  
The time and costs involved in assessing programs may be a concern for faculty and 

administrators. It is necessary to estimate the time required to develop, administer, and 

evaluate various assessment methods. Angelo and Cross (1993) utilize a rating system of 

low, medium or high to help faculty select classroom assessment methods. Each method is 

evaluated on preparation time, students’ response time, and analysis time. Each of these 

factors is given a rating. A similar approach can be used for program assessment methods. 

Also, evaluating the costs associated with administering assessment methods is imperative. 

Costs can range from opportunity costs (e.g., faculty working on assessment and not on 

teaching-related activities or research) to the tangible costs associated with the method (e.g., 

the financial cost of using and analyzing a nationally developed instrument). 
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5. Motivation  
Assessment methods should be selected with a focus on whether or not they provide value to 

students and encourage their participation in the assessment effort. Course-embedded 

assessment methods are highly valuable because they take advantage of current classroom 

activities. When alumni and employers are the focus of assessment methods, one should 

select instruments that would elicit their participation without requiring them to come to 

campus (i.e., surveys, phone interviews, etc.). 
 

6. Other  
There are other considerations that are pertinent to selecting an appropriate assessment 

method. The following is a list of questions to consider:  

 Will the instrument or method provide results that are easy to understand and 

interpret?  

 Are the fluctuations in the results representative of changes in the program or 

something else?  

 

Section 4:3: Guidelines for Selecting Assessment Methods 
 

The following guidelines are useful for selecting assessment methods: 

 

 Assess both the strengths and weaknesses of your program.  
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nationally normed measure or standardized test is used, a second measure is not usually 

required. Ideally, there should be multiple assessment measures for each S
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o A better way to assess: It would be more effective to develop a scoring rubric 

for the design project; and, with the data from the rubric, one would be 

equipped to analyze components of the design project. The data could then be 

analyzed and areas of weakness may be identified. These weak areas would 

then become the focus for improvement.  
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 Feedback  
Encourage faculty involvement and feedback by discussing assessment methods with them. 

Faculty involvement is critical to the success of assessment. Feedback can be through group 

or individual discussion, e-mail communication, or other means.  
 

 Matching the assessment method to the goal or intended outcome  
Develop and write your program goals and intended outcome statements before selecting 

assessment methods. Do not develop an assessment instrument and then try to fit an intended 

outcome to it.  
 

Section 4.4: Direct and Indirect Assessment Methods 
  
Traditionally, assessment methods have been categorized as either direct or indirect. These two 

classifications are based on the distinction between assessing student learning outcomes (SLOs) and 

student experience.  

 

 Direct assessment methods of learning specifically measure the competence of students in the 

program.  

 Indirect assessment methods differ in that they are concerned with students’ experiences, 
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 Portfolios  

 Rubrics  

 Research papers  

 Performance appraisal of in-class exercises 

 Videotape or audiotape evaluation 

 Expert evaluation  

 Other 

 Observations in class by evaluator who is not the teacher   

 Peer evaluation of practical skills using rubric   

 Clinical practice or internship skill assessment  

2. Examination/Test Assessment Methods 

 Standardized Examinations and Tests 

 National Test 

 State Test 

 Local Examinations and Tests 

 Local tests 

 Pre-test/Post-test 

 Test embedded questions/items across all sections of a course 

 Certification/Licensure Exams 

 

A brief summary is provided below for some of the direct assessments listed above: 

 

 Classroom Assessment  

Often designed for individual faculty who wish to improve their teaching of a specific course 

but can also be used on the program level by selecting an assessment to be administered in all 

sections of a course(s). Program level classroom assessment can include a variety of 

assignments or approaches to evaluate student learning and learning processes (e.g., final 

exams, research papers, project/poster presentations, essays, etc.)  
 

 Portfolios 

Evaluation of a collection of students’ work in designated courses is used as a means of 

assessing student learning outcomes. Evaluation can occur periodically as students develop 

and progress in the program and/or at the end of the program (e.g., capstone course or 

project).�x
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 Direct Observations 

Observations of any behavior such as student presentations or students working in the lab can 

be used for assessment. Observations can be recorded as a narrative or in a highly structured 

format, using a checklist or rubric; and they should be focused on specific program SLOs. 

Direct observations can be conducted by the instructor, peers, and/or expert evaluators. As a 

program level assessment measure, it is imperative that the process or protocol for recording 

observations is structured and consistent regardless of the context; and that the format or 

instrument for evaluating what is observed is objective and standard regardless of the 

evaluator/observer. 
 

 Rubrics  

Rubrics can be used to evaluate or score any product or performance such as essays, 

portfolios, recitals, oral exams, etc. A detailed scoring rubric that delineates criteria used to 

discriminate among levels is developed 
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Indirect Assessment Methods 

 

Indirect assessment methods consist of 
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Section 4.5: Quantitative and Qualitative Assessment Measures 
 

Data collected through assessment measures can be qualitative or quantitative. Quantitative data use 

numbers (or can be converted to numbers for data analysis); whereas qualitative data use words and 

are generally reported as a narrative. For quantitative data, the same information is usually collected 

from each participant in exactly the same way, and different responses are translated into a series of 

numbers. Qualitative data emphasize flexibility in data collection and focus on understanding 

processes and events, rather than precisely measuring them. For these reasons, a combination of both 

types is suggested. Quantitative data are generally assumed to be more objective; whereas qualitative 

data might provide richer information about recurrent themes and trends. Each type has unique 

advantages. 

 

These distinctions can easily be seen in questionnaires or surveys with closed-ended (quantitative) 

versus open-ended (qualitative) questions. 

 

Closed-ended questions limit the responses a person can make and either use a number scale in the 

question or later translate responses into numbers. Results from closed-ended questions can be 

reported as average scores on each question (including standard deviations or range of scores to help 

reviewers to get a more complete picture), and these results can easily be presented in tables and 

graphs.  

 

Example of a closed-ended question: How well did your program prepare you for a career in 

engineering? (Circle one number on the scale below.)  
 

Not at all               Somewhat             Moderately                  A great deal  

      0                             1                           2                                    3  
 

Open-ended questions allow people to give any answer they wish and to go into greater detail; but 

they are more difficult to analyze and report objectively (although computer analysis programs are 

becoming available for qualitative data). Typically, for open-ended questions, various types of 

answers can be described in a narrative or frequencies of responses containing the same or similar 

themes can be counted (preferably by multiple raters) and reported as simple frequencies or 

percentages. It is usually not as helpful (even though readers find it interesting) to report all 

responses verbatim. It is better if the data summary and interpretation come from the program itself, 

rather than having readers or reviewers try to interpret the meaning of a long list of open-ended 

survey comments. 
 

Example of an open-ended question: Describe how well your program prepared you for a 

career in engineering? 
 

Quantitative data often is associated with direct assessment methods whereas qualitative data tend to 

be associated with indirect assessment methods. However, as discussed above, these associations can 

be misleading. For instance, an open-ended question on a final exam that involves students 

completing a task, such as listing and describing the steps of the Socrates scientific method, is a 

direct assessment of student learning. Although the student’s response is qualitative, it is an 

observable and measurable reflection of the student’s knowledge and ability to complete the task. 
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Example 2 

Another configuration that can be used in the assessment matrix is to link intended program 

outcomes with the curriculum. List all the intended program outcome
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Section 4.7: Appendices 

 

Appendix 4A 
 

Types of Direct Assessment Methods 

 
The following is an extended discussion from Section 4.4 of direct assessment methods associated with 

capstone courses and case studies, simulations, and hypothetical situations. A description, in addition to the 

advantages and disadvantages associated with these methods, is presented in this appendix. 

 
Capstone Course Assignments or Projects 

Capstone course assignments or projects can be useful tools for program level assessment. The assessment of 

important program student learning outcomes can be integrated into a capstone course or project. Assessments 

structured into the capstone experience can include one or more of the following: comprehensive exams, 

integrative papers or projects, research projects, reflective essays, and presentations. Capstone courses or 

projects are typically discipline-based and may be designated as a “senior seminar” or an “assessment 

course.” Graduates from a program demonstrate their competence (e.g., knowledge, skills, etc.) in several 

areas and their ability to synthesize their learning in the program with a product or performance. Projects are 

generally judged by a panel using pre-specified scoring rubrics for the purpose of identifying strength and 

weaknesses in student learning as well as determining opportunities to improve the program. 
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4. From whom will you collect the data?  

 New students  

 Current students  

 Graduating students  

 Alumni  

 Faculty  

 Employers of graduates  

 Other ______________________________________________________________  

 

5. Who will see the results?  

 Department  

 Deans and administrators  

 Advisory committees  

 Review committees  

 Accrediting bodies  

 Students  

 Alumni  

 Other universities  

 Other ______________________________________________________________  

 

6. How will the data be used?  

 Internal program review  

 Accreditation review  

 Curriculum review  

 Committee report  

 Career services  

 Recruiting and marketing  

 Other ______________________________________________________________  

 

7. How often will you collect the data?  

 One-time projects  

 Each semester  

 Each year  

 Each assessment cycle  

 Other ______________________________________________________________  

 

8. Who will collect the data?  

 Individual faculty  

 The department  

 The college  

 The university  

 Other ______________________________________________________________  
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CHAPTER 5: DEVELOPING ASSESSMENT PLAN 

 

Section 5.1: Introduction 

 

The assessment plan serves as a blueprint of the program’s assessment structure. It outlines a 

program’s practices, intentions, and process for demonstrating institutional effectiveness. Chapter 5 

provides an overview of the purpose of an assessment plan including how it is used to support and 

maintain a continuous assessment cycle. More importantly, this chapter also includes guidelines and 

tips for developing an academic program assessment plan.  

 

The purpose of Chapter 5 is to:  

 Illustrate that in order to effectively bring about improvement, assessment should be a 

continuous process.   

 Establish that program assessment plans should be manageable, meaningful and sustainable. 

 Clarify that in order to develop an appropriate program assessment plan, it is essential to 

identify the needs of the program.    

 Explain that an effective program assessment plan should be based on the program’s mission, 

goals, and student learning outcomes.  

 Provide guidelines and ideas for developing a plan for program assessment. 
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Section 5.4: Guidelines and Tips for Writing an Assessment Plan 

 

Assessment plan should be written in such a way that anyone would be able to follow through with 

it, in case the original authors are no longer involved in the project. There may be expected or 

unexpected changes in the individuals that work in a program, and instead of starting the assessment 

process from the beginning when someone leaves, a clear assessment plan will serve as a blueprint 

for anyone to continue. 

 

Your program assessment plan should include the following: 

 

 What means of assessment will you employ?  

 Who will you assess? Consider the course, class sections, activity, workshop, term, etc. 

 How do you expect your students to fare? Establish a minimum score for success and 

indicate the number (e.g. percentage, fraction, actual number) of students who you expect to 

meet the minimum score. 

 How will you collect the evidence? 

 When will you collect your evidence? 

 Who will be responsible for the administration of the assessment? 

 Who will be responsible for the evaluation of the data collected? 

 If you have conducted assessment in the past, do you have any previous data to use as a 

marker for comparison?  

 How do you plan to use the results?  

 

In order for results to be useful, the assessment tools must possess both validity and reliability (see 

Chapter 4 on p. 46). Validity is the degree to which the assessment measures what it was intended to 

measure. Reliability is the consistency of the assessment.  

 

Consider the following questions when developing your assessment plan: 

 

 How will you know if and how well you have accomplished you objective? What can the 

student do to demonstrate that they have met the SLO? 

 Do you have existing assignments that will offer students an opportunity to address the 

expectation set in you SLO? 

 

Refer to Appendix 5A (pp. 68-72) for the UNM Academic Program Assessment Plan Template and 

Appendix 5B (pp. 73-76) for the College of Arts and Sciences Academic Program Assessment Plan 

Template. The assessment plan template for the College of Arts and Sciences (COAS) is an 

approved alternative version of the University’s assessment plan template. Only academic programs 

associated with the College of Arts and Sciences are permitted to use the Appendix 5B. 

 

An alternative version of the University’s program assessment plan template may be submitted by a 

CARC, or the equivalent, for review and approval by the Office of Assessment. All alternative 

version of the University’s program assessment plan template must be reviewed and approved by the 
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Office of Assessment prior to implementation. Starting in the Fall of 2015, all new and revised 

program assessment plans should adhere to the template provided in Appendix 5A or the approved 
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Section 5.5: Appendices 

 

Appendix 5A 
 
 

Template 

Academic Programs  

Assessment Plan 

University of New Mexico 

 

 

Instructions: 
 

This template is a suggested guideline for creating assessment plans to assess academic program-

level student learning outcomes.  An assessment plan can span one, two, or three assessment cycles. 

Alternative formats (e.g., those used by specialized accreditors) may be acceptable; please check 

first with the Office of Assessment.*   

Assessment plans should include clear differentiations between degrees (i.e., concentration, 

certificate, bachelor, master’s, and/or doctoral). 

  

Assessment plans should be reviewed and approved at the college/school/branch level by the 

College Assessment Review Committee (CARC) or the equivalent.  

mailto:apr@ksu.edu
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Template 

Academic Programs 

Assessment Plan 

The University of New Mexico 

 

A. College, Department and Date 

1. College:  [Insert College/School/Branch Campus Name] 

2. Department:  [Insert Department Name] 

3. Date:   [Insert current date] 

B. Academic Program of Study* 

[Insert Degree or Certificate level, an
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E. Assessment of Student Learning Plan 

All programs are expected to measure student learning outcomes annually and to measure all 

program student learning outcomes at least once over one, two, or three assessment cycles. Each 

unit determines which of its student learning outcomes to assess during an assessment cycle. 

Describe the program’s one, two, or three year plan for assessing program-level student learning 

outcomes by addressing 1 thru 4 below. 

1. Student Learning Outcomes Matrix 

[Insert all student learning outcomes that will be assessed by the unit over the next one, two, 

or three assessment cycles.   

Relationship to UNM Student Learning Goals (insert the program’s SLOs and check all that apply): 

University of New Mexico Student Learning Goals 

Program SLOs Knowledge Skills Responsibility Program 

SLO is 

conceptually 

different 

from 

university 

goals. 





72 
 

Program SLOs Year/Semester Year 

 Year 1, Summer 20?? 

 Year 1, Fall 20?? 

 Year 1, Spring 20?? 

 Year 2, Summer 20?? 

 Year 2, Fall 20?? 

 Year 2, Spring 20?? 

 Year 3, Summer 20?? 

 Year 3, Fall 20?? 

 Year 3, Spring 20?? 

 

4. What is the unit’s process to analyze/interpret assessment data and use results to 

improve student learning?   

 Briefly describe: 

1. Who will participate in the assessment process (the gathering of evidence, the 

analysis/interpretation, recommendations).  

2. What is the process for considering the implications of assessment/data for change:  

a. to assessment mechanisms themselves, 

b. to curriculum design, 

c. to pedagogy 

…in the interest of improving student learning. 

3. How, when, and to whom will recommendations be communicated?  
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Appendix 5B 

 

Template 

Academic Program  

Assessment of Student Learning Plan 

College of Arts and Sciences 

University of New Mexico 

 

Instructions: 

 

This template is a suggested guideline for creating three-year plans to assess academic program-level 

student learning outcomes. The order and format of the information does not need to follow the 

template exactly. Alternative formats (e.g., those used by specialized accreditors) may be acceptable; 

please check first Arts and Sciences Assessment Coordinator. Regardless of whether you complete 

the template or use an approved alternate format, the six key sets of questions (D1-D2 and E1-E3) do 

need to be addressed in the three-year assessment plan.  

Please transmit Degree Program Assessment Plans electronically at assessmentas@unm.edu and 

include everything, including appendices, in one file. 

Please delete this cover page before submitting.   

*If you have any questions, please contact the Arts and Sciences Assessment Coordinator at 

assessmentas@unm.edu.
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Academic Program 

Plan for Assessment of Student Learning Outcomes 

College of Arts and Sciences 

The University of New Mexico 

 

A. College, Department and Date 

1. College:  [Insert College/School/Branch Campus Name] 

2. Department:  [Insert Department Name] 

3. Date:   [Insert current date] 

B. Academic Program of Study* 

[Insert Degree or Certificate level, and name of program.  Example:   B.S. Anthropology] 

C. Contact Person(s) for the Assessment Plan 

[Insert each person’s name, title, e-mail address] 

D. Broad Program Goals & Measurable Student Learning Outcomes 

 [Attach Cover Sheet for Student Learning Outcomes and associated materials.] 

 OR 

 [List below:] 

1. Broad Program Learning Goals for this Degree/Certificate Program 

A.  

B.  

C.  

etc. 

2. List of Student Learning Outcomes (SLOs) for this Degree/Certificate Program [Your 

program should have at least 3 and these should be aligned with the program Goals (as 

indicated by A, B, C, etc.) and UNM’s broad learning goals] 

A.1.  

 UNM Goals ( ___ Knowledge ___ Skills ___ Responsibility)  

                                                           
* Academic Program of Study is defined as an approved course of study leading to a certificate or degree reflected 

on a UNM transcript. A graduate-level program of study typically includes a capstone experience (e.g. thesis, 

dissertation, professional paper or project, comprehensive exam, etc.). 
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A.2 

 UNM Goals ( ___ Knowledge ___ Skills ___ Responsibility) 

B.1.  

 UNM Goals ( ___ Knowledge ___ Skills  ___ Responsibility) 

B.2 

  UNM Goals ( ___ Knowledge ___ Skills  ___ Responsibility) 

E. Assessment of Student Learning Three-Year Plan 

All programs are expected to measure some outcomes and report annually and to measure all 

program outcomes at least once over a three-year review cycle.   

 

1. Timeline for Assessment 

 

In the table below, briefly describe the timeframe over which your unit will conduct the 

assessment of learning outcomes selected for the three-year plan. List when outcomes 

will be assessed and which semester/year the results will be discussed and used to 

improve student learning (e.g., discussed with program faculty, interdepartmental 

faculty, advisory boards, students, etc.) 

Year/Semester Assessment Activities 

Year 1, Fall  

Year 1, Spring  

Year 2, Fall  

Year 2, Spring  

Year 3, Fall  

Year 3, Spring  

 

2. How will learning outcomes be assessed? 

A. What:  

i. 

mailto:assessmentas@unm.edu
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iii. Briefly describe the criteria for success related to each direct or indirect 

measures of assessment.  What is the program’s performance target (e.g., is an 

“acceptable or better” performance by 60% of students on a given measure 

acceptable to the program faculty)?  If scoring rubrics are used to define 

qualitative criteria and measure performance, include them as appendices.  

B. Who:  State explicitly whether the program’s assessment will include evidence from 

all students in the program or a sample. Address the validity of any proposed 

sample of students. Please note that you are recommended to sample all 

students in your program; however, sampling approx. 20% of the student 

population is acceptable if the course’s total student population (or student 

enrollment) exceeds 99 in an academic year. A valid explanation should be 

provided for samples that are less than 20% of the total student population. 

3. What is the unit’s process to analyze/interpret assessment data and use results to 

improve student learning?   

 Briefly describe: 

1. who will participate in the assessment process (the gathering of evidence, the 

analysis/interpretation, recommendations).  

2. the process for consideration of the implications of assessment for change:  

a. to assessment mechanisms themselves, 

b. to curriculum design, 

c. to pedagogy 

…in the interest of improving student learning. 

3. How, when, and to whom will recommendations be communicated?  
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CHAPTER 6: COLLECTING, ANALYZING, AND USING ASSESSMENT RESULTS 

 

Section 6.1: Introduction 

 

After developing the program mission, goals, and student learning outcomes and selecting the 

program assessment methods, the next steps of the assessment cycle process involve collecting, 

aggregating, and analyzing the program data. In order for assessment to lead to effective program 

improvement, results from assessment need to be carefully collected, aggregated, analyzed, and 

discussed in program faculty meetings. From these discussions, you can create a plan to 

implement changes to your program. You also can formulate changes to the program assessment 

plan to more effectively gather relevant, valuable, and usable data to inform future program 

changes.   
 

Purpose of Chapter 6 is to: 
 

 Discuss the importance the data collection and summary process in sustaining a 

continuous assessment cycle.  

 Discuss the importance of data analysis for leading to recommendations for program 

changes.  

 Guidelines on how to use your data results in a way that leads to program improvement. 

 Establish the importance of creating an action plan to implement changes based on data 

results. 

 Explain how to continue the assessment cycle through implementing and monitoring 

changes.  

 Present guidelines on data analysis and developing an action plan for program 

improvement.  

 Provide ideas for improving your assessment plan to better facilitate program 

improvement.  
 

Academic program assessment is often perceived and approached as a punitive endeavor, 

especially when student learning outcomes are not 
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plans but have difficulty administering the assessment and collecting the data at the program 

level. The first assessment cycle is usually the hardest to complete and continue because it 

competes with many other responsibilities and priorities.  
 

It is imperative that a strategic process and structure for collecting and storing program 

assessment data is established at the program level. Often data collection is overlooked and/or 

relegated to a faculty or staff with the expectation to “round up” or “chase down” program 

faculty for as much data as possible. It will help to discuss this challenge and brainstorm possible 

maneuvers during the formation of the program assessment plan. Some helpful tips are: 

 Have SLOs as a standing item on program meeting agendas.  

 Designate a time to complete and/or review the assessment plan (i.e., program retreats). 

 Designate an individual to be the assessment coordinator who is responsible for 

reminding program faculty, staff, and students when important dates regarding program 

assessment are approaching.  

 

The evidence collected from your assessment methods should be aggregated or summarized 

clearly and concisely.  

 

You may choose to categorize your collected data based on what was assessed. If you have 

assessed SLOs clearly, you can organize your results into categories that both match your 

outcome and allow you to identify areas for change, such as student learning, program processes, 

and curriculum. In each category, review and summarize the data from each assessment 

approach per outcome. 

 

The following are some guidelines for reviewing aggregated data: 

 

 Does the aggregation of the program data clearly express the means of assessment 

(assessment methods) and criteria for success stated in the assessment plan? 

 Have you reported the actual results for the expected level of success (including 

percentages, fractions, actual numbers, etc.)? 

 Have you highlighted any key findings?  

 

At UNM, academic programs are expected to provide aggregated program data (in tabular and/or 

narrative format) with their annual assessment report as accompanying evidence.  
 

Section 6.3: Analyzing Assessment Results 

 

Conducting an analysis of program data not only provides information to put in program 

assessment reports, but more importantly, it shows areas for program improvement. Program 

data results provide the basis for an action plan regarding what changes to make in your program 

to increase student learning and success.  
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When analyzing and summarizing the data, refer to your assessment plan and examine the actual 

student performance with what was expected. How do they compare? 

 

Some questions to ask when studying program data follow: 

 

 What skills (or portions of skills) did students universally understand?  

 What were the most common errors students made?  

 What did the students not grasp at all? 

 Are there other findings that exist that you did not expect?  

 What were you most surprised by? 

 Were there any trends, patterns, or themes that emerged from the program data?  

 

Using aggregated program data and data analysis to create an action plan is an essential step in 

creating program improvement.  

 

In order for the program assessment results to be used to improve your program, effective 

communication of the results is necessary. Schedule and conduct a meeting with program faculty 

and staff to discuss the assessment results and the data summary. This step is the most vital, 

because this is the time when faculty can examine the findings, see areas for improvement, and 

brainstorm ideas and methods to address those areas. The purpose of this meeting is to stimulate 

meaningful dialogue and initiate change.  

 

Guiding questions for facilitating program meetings on assessment results could include the 

following: 

 

 Were you satisfied with the student performance? 

 Are changes or improvements necessary? 

 Based on the data analysis and summary, how would you modify your teaching to better 

address student needs? 

 What could be done to improve student learning? What elements of the teaching and 

learning process should be added, deleted, or modified to increase student success? 

 Evaluate the assessment plan. What did you think of the SLO(s) there were assessed? Do 

any of the SLOs need to be revised? Does the criteria for success need to be changed? 

 Should the SLO(s) be assessed biannually, annually, etc.? 

 

Once adequate discussion has taken place, determine the plan of action to make necessary 

revisions or changes. When documenting your action plan, consider the following: 

 

 Does your plan for change align with the findings from the assessment effort? 

 What does your program plan to do as a result of the findings? 

 Who will be responsible to make the change?  
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 When will the change take place? 

 Who will be responsible for tracking and documenting the implementation of the change? 

 

At UNM, academic programs are expected to provide meeting agendas and minutes, etc. with 

their annual assessment report as accompanying evidence of program data being shared and 

discuss at the program level.  

 

Section 6.4: Using Assessment Results 

 

Assessment results may be used to change or improve a program through a closer alignment of 

course offerings with the requirements of the workforce or the restructuring of course 

sequencing. The following is a brief summary of some of the ways you can use your results.  

 

 Student Learning  
Data from assessment measures associated with program SLOs permit you to compare 

actual student performance with intended student performance. You will then be able to 

identify areas of strength and weakness for students. Determining weak areas allows a 

program to target those areas for improvement. Faculty can be certain that the 

knowledge, skills, or values that are intended are adequately addressed in the program 

courses students take as they progress through the program. 

Note: You can develop an assessment matrix from Section 4.6 in Chapter 4 (p. 56) to 

help you with this step. 

 Use of data from direct assessments of SLOs  

o Cognitive: What does the student know versus wh 137.66 kur4
BT
1 

 
o
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 Use of data from direct assessment measures of program processes  

Data collected from measures for academic administrative support services 

provided by or associated with the program enable it to improve areas of support 

(e.g., advising, computer assistance, tutoring).  

 Use of data from indirect assessment measures (student perception) of program 

processes  

Data collected about how students perceive support services administered by 

academic support services provided by or associated with the program identify 

areas of concern or weakness (e.g., advising, curriculum, preparing for graduate 

school).  

 Curriculum  
Data from assessment measures that target the program curriculum can be used to check 

the alignment of the curriculum with program student learning outcomes (such as an 

assessment matrix). Assessment mapping can be done as an extension of curriculum 

mapping to determine within which courses specific SLOs are assessed.  

 Use of data to evaluate curriculum mapping  

When using program data to inform curriculum mapping, compare the results 

with your curriculum map to determine if the SLOs were addressed. If they were 

not addressed, determine in which program course(s) they should be.  

 Use of data to evaluate assessment mapping  

Your data may reveal that you were not assessing outcomes in the right way or at 

the right time in the curriculum. Assessment mapping allows faculty to ensure 

that SLOs that target the curriculum are being assessed well and at the optimum 

time(s).  

 

The intent of program assessment is not only to identify weaknesses and then to implement 

changes in an effort to improve the program but also to identify strengths in order to maximize 

and sustain the program. Therefore the focus should be not so much on identifying weaknesses 

but on addressing weaknesses. Changes could impact several aspects of the program: 

curriculum, staffing, facilities, internal processes, and intended student learning outcomes. 

 

The following categories are areas, within the program academic environment, where you may 

choose to implement changes to improve your program: 

 

 Changes to Curriculum  
 changes in pedagogical practices  

 revision or enforcement of prerequisites  

 revision of course sequence  

 revision of course content  

 addition of course(s)  

 deletion of course(s)  

 Changes to Academic Processes  
 modification of frequency or schedule of course offerings  

 improvements of technology  

 changes in personnel  
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 implementation of additional training  

 other implemented or planned change  

 revision of advising standards or processes  

 revision of admission criteria  

 

Assessment results may also be used to improve the program assessment methods.  

 

Review all of the information obtained from the assessment process and determine how the 

results of this examination will affect your next assessment cycle or be used to re-evaluate the 

program assessment plan, including the program’s SLOs and methods of assessment. 

 

In some instances, the data collected from your first cycle of assessment might not helpful for 

developing recommendations and action plans. In these cases, it is strongly recommended to re-

examine your assessment plan to find areas for improving the efficacy and usability of your 

assessment efforts. This could include:  

 

 revision of SLOs  

 revision of measurement methods 

 changes of data collection methods  

 revision of assessment methods  

 the collection of and analysis of additional data and information  

 

At this point in the continuous improvement cycle, the planned changes should be implemented. 

In some cases, the changes are easy to implement, while in other instances, the proposed changes 

will have to be implemented over a period of time or through a series of steps.  

 

The implemented changes should be monitored to determine whether or not the changes made 

have the desired effect(s).  

 

One way of achieving this is to use the same assessment plan as used in the previous assessment 

cycle and compare the actual data to the intended data. Any gaps should be studied carefully to 

determine the underlying cause. You can also include in your action plan specific steps for 

comparing future data with current data.   

 

In situations where the student learning outcome(s) has been met, the action might be to continue 

monitoring the outcome(s) to ensure quality and sustainability. Alternatively, you can develop 

another student learning outcome to assess.   

 

Consider who all of the stakeholders are when developing program assessment reports based on 

collected data. Individuals often involved in program assessment include university leaders, 

faculty, students, parents, accrediting bodies, and the community at large. Discuss which data are 

relevant to each group.  

 

At UNM, academic programs are required to document, with accompanying evidence, collected 

and aggregated data, data analysis, and program improvements annually in their program 
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CHAPTER 7: REPORTING ON ACADEMIC PROGRAM ASSESSMENT 

 

Section 7.1: Introduction 

 

Chapter 7 provides an overview of the assessment reporting process and procedures at UNM at 
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equivalent. Contact the chair of your program’s CARC for a specific dates regarding the initial 

review and final submission of your program’s annual assessment report.  
 

Refer to Appendix 7A (p. 87-91) for the UNM Academic Program Assessment Report Template. 

Refer to Appendix 7B, 7C, and 7D for approved alternative versions of the University’s 

assessment report template. Appendix 7B (p. 92-
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Section 7.4: University Level Assessment Reporting Process 

In conjunction with CARCs, the Office of Assessment (OA) also evaluates and scores program 

assessment reports annually. It is imperative that CARCs collaborate with the Office of 

Assessment to ensure that their collected program assessment reports are accessible (via Outlook 

OneDrive, Dropbox, TK20, etc.) by December 23rd or before the start of the University’s winter 

break. 

 

All accessible program assessment reports are evaluated and scored by the Office of Assessment 

using the Academic Program Assessment Maturity Rubric (refer to Appendix 1B on p. 10) 

during the time period from February to May. These scores are recorded in a Maturity Rubric 

Scoring Excel Template which includes a comprehensive list of the programs for each college, 

school, and branch. The excel template for each college, school, and branch can be accessed on 

the OA’s website at http://assessment.unm.edu. The program assessment maturity scores and 

college level state of assessment report provided by the deans and/or associated deans are 

consolidated with the program assessment maturity scores and feedback provided by the Office 

of Assessment and then used to develop an institutional level state of assessment report.  
 

The 

http://assessment.unm.edu/
http://assessment.unm.edu/
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Section 7.5: Appendices 
 

Appendix 7A 
 

UNM Academic Program Assessment Report Template 
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Part II: Assessment Report 

Program Goal #1: 

 
Student Learning 

Outcomes 

UNM Student 

Learning Goals 

(Knowledge, 

Skills, and/or 

Responsibility) 

Assessment 

Measures incl. 

Measure Type (Direct 

or Indirect)* 

Performance 

Benchmark 

Data Results* 

 

 

Data Analysis* Recommendations for 

Improvement/ 

Changes* 
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Appendix 7B 
 

Program Reporting Template 

College of Arts and Sciences 

University of New Mexico 

 

Note: Please delete this and any other explanatory page(s) before submitting the report. 

Introduction: The following template provides the guidelines for annually reporting the assessment of student learning outcomes for 

academic degree and certificate programs in the College of Arts and Sciences at UNM.  

All academic programs should have an assessment plan and process that: 1) reflects the six steps of a continuous assessment cycle 

(refer to the “Annual Assessment Cycle Process” diagram for guidance) and 2) includes at least one program goal, three student 

learning outcomes (SLOs), and three key program assessment measures (there should be both indirect and direct measures). 

Note: Every SLO does not need to be assessed every year; however, over a three-year period, every SLOs 

should be assessed. 

The template is divided into two parts. 

Part I 

The first part serves as the cover page. Please provide all of the information requested. 

Part II 

The second part of the template asks for information on the program’s assessed goal(s), student learning outcomes, assessment 

measures, results and analysis, and recommendations for program improvement and/or changes. 

 

NOTE: Please delete this page as well as the report body explanatory page.  In addition to completing the body of the report, please 

include the requested information in each Appendix at the end.  
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Part II: Report Body 

This page explains what should go in each section of the Report Body.  Please complete your reporting on the subsequent pages and 

delete this explanatory page before submitting the report.  You should complete this section for each of the SLOs assessed for the 

academic year you are reporting on.  If you assessed three SLOs, you will complete this section three times.  It is okay if there is some 

overlap between the sections.   

 

Program Goal SLO UNM Student Learning Goals 

List the program goal to which the SLO 

being assessed is connected to.  Paste the 

whole text here instead of just listing a 

number. 

List the SLO being assessed in this 

section. It should align with the 

program goal in the first column. 

Paste the whole text here instead of 

just listing a number. 

Mark the UNM goal or goals this 

SLO aligns with. 

__Knowledge 

__Skills 

__Responsibility 

 

Assessment Measures: Provide a description of the assessment instrument(s) used to measure this SLO.  Please state the semester(s) 

the assessment instrument(s) was/were administered and if each is a direct or indirect assessment. 

Performance Benchmark: State the program’s “criteria for success” or performance benchmark target for successfully meeting the 

SLO. 

Sampled Population: Describe the sampled population, including the total number of students and classes assessed.    

Results: Describe how the performance benchmark was met or not met. 

Analysis/Faculty Discussion: Describe the process of analysis, including any faculty discussion that took place around the results. 

Describe weaknesses and/or strengths in students’ learning/performance based on the results.  Please include evidence of faculty 

discussion in an appendix, such as minutes from a meeting. 

Recommendations for Improvement/Changes: Describe improvements and changes to the program that address weaknesses or 

capitalize on strengths mentioned in the analysis. 
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 Part II: Report Body 

 

Program Goal SLO UNM Student Learning Goals 

  ___ Knowledge 

___ Skills 

___ Responsibility 

  

Assessment Measures (including whether they were direct or indirect): 

 

Performance Benchmark: 

 

Sampled Population: 

 

Results: 

 

Analysis/Faculty Discussion: 

 

Recommendations for Improvement/Changes: 
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Part II: Report Body 

 

Program Goal SLO UNM Student Learning Goals 

  ___ Knowledge 

___ Skills 

___ Responsibility 

  

Assessment Measures (including whether they were direct or indirect): 

 

Performance Benchmark: 

 

Results: 

 

Analysis/Faculty Discussion: 

 

Recommendations for Improvement/Changes: 
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Appendices 

 

Appendix 1 – Evidence of changes in response to previous assessment results 

 

Appendix 2 – Assessment instruments 

 

Appendix 3 – Evidence of faculty discussion (e.g. meeting minutes) 
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Appendix 7C 
 

School of Engineering 

Annual Program Report of Assessment of Student Learning Outcomes 

Part I: Cover Page 

 
Title of Degree or Certificate Program Degree Level 
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Part II: Assessment Report 

What Student Learning Outcomes were assessed during this reporting period?  List in the table below. 

For each SLO, indicate in the table how the SLO was assessed, briefly indicate what results were obtained, what analysis of the data indicated with 

regard to student learning, and what recommendations have been made regarding the program curriculum. 

Student Learning 

Outcome 

UNM Student 

Learning Goals 

(Knowledge, 

Skills, and/or 

Responsibility) 

Assessment 

Measures incl. 

Measure Type 

(Direct or Indirect)* 

Performance 

Benchmark 

Results 

 

 

Analysis Recommendations for 

Improvement/ 

Changes* 

   N/A    

   N/A    

   N/A    

   N/A    

   N/A    

   N/A    

 

Indicate where your assessment plan and the full set of assessment data from this year for this program can be accessed. 

 

Based on the results and analysis provided for the student learning outcome(s) listed in the table above, for EACH student learning outcome, please state if the 

outcome was met, partially met, or not met. Briefly explain why: 

 

Based on this year’s assessment, what suggestions do you have for changes to the assessment process or the SLOs for your program? 
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Describ
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Program Goal Enter program goal here 

Program SLO 

(Assessed) 

Enter SLO here 

Measures of SLO 

Measure #1 

(# of iterations taught) 
Documentation 

required:   Attach a 

blank copy of the 

assessment measured 

 

Direct or Indirect  

Criteria for Success  

Total number of students assessed  Total number of students that scored acceptable or 

better 

 

Measure 1 Results 

An aggregation of the 

collected data should 

be described and/or 

attached for the data 

results section 

 

Results   

The student learning outcome was  Met Partially Met Not Met 

Findings 

If less than Met, program should plan further action 

to improve performance 

Further Action Planned Further Action Unnecessary  
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Analysis: After reviewing the results, what analysis could be derived? 

What strengths were displayed through the 

assessment of your measure?  

 

What weaknesses were displayed through the 

assessments of your measures? 

 

Participants in Analysis phase  

RecP <<95.69 462.7 454 2f*
759.96 424.66 0.47998 0.i3269 30.69 22.704 re
f*
 EMC q
0.4E <</ns6.28 26.04 re
W* n
BT
/F4 9.96 Tf
1 0 0 1 73.7.33 392.23 Tm
0 g
[(RecP <<95.69 462.7 454 2f*
759.4533 9.66 0.47998 0.i32694.66 0.48 0.48 re
f*
72 424.66 0.31 0.48 re
f*
73.447414766 230.81 0.48 re
f*
7414766 230.81 0.48 re
f8 re
7414764.73 499.66 455.23 0.48 re
7414766 22 499.66 0.48004 0.48 re
7414769.96 499.66 0.47998 0.48 re7414766 23 401.95 0.48 22.704 re
f7414766 22 499.66 0.48004 0
73.47.33 39304.25 /P <</MCID 2f*7.33 39304.25 /P <</MCID 2f.48 re7.33 39304.EMC   /P <</MCID 2f4 re
7.33 39304 0.933 /P <</MCID 28>> B72 424.66 0.32
73.56 401.95 230.69 3*
46 401.95 51.69 22.704 re
W*q 230.69 3*
44 401.95 51.69 22.7*
 EMC  /P <</MCI3329>> BDC q
73633 9.25.14 230.69 37.08 re
W* n
BT
/F4 93.96 Tf
1 0 0 1 23*
46 401.95 51.69 22.7-2(a)-5(rt)-5(icipa)-3(nts in A)-2(na366
46 998 0.i3269B BDCy)-5(o)-59.34 23EMC  nEMC  /P <<)3(ults,  3>> BDC a0.14nD 5>> BDCriv)-6(ed?)]6.28 26.04 re
W* n
BT
/F4 9.996 Tf
1 0 0 1 563*
46 401.95 51.69 22.7-2(a)-5(rt)-5(icipa)-3(nts in A198.2na366
46 998 0.i3269y)-5(o)-5 24>>,t
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Program Goal Enter program goal here 

Program SLO 

(Assessed) 

Enter SLO here 

Measures of SLO 

Measure #1 

(# of iterations taught) 
Documentation 

required:   Attach a 

blank copy of the 

assessment measured 

 

Direct or Indirect  

Criteria for Success  

Total number of students assessed  Total number of students that scored acceptable or 

better 

 

Measure 1 Results 

An aggregation of the 

collected data should 

be described and/or 

attached for the data 

results section 

 

Results   

The student learning outcome was  Met Partially Met Not Met 
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Analysis: After reviewing the results, what analysis could be derived? 

What strengths were displayed through the 

assessment of your measure?  

 

What weaknesses were displayed through the 

assessments of your measures? 

 

Participants in Analysis phase  

Recommendations 

Based on the results and analysis, what 

recommendations will be made to better achieve the 

desired outcome? 

 

Participants in Recommendations phase  
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Program Goal Enter program goal here 

Program SLO 

(Assessed) 

Enter SLO here 

Measures of SLO 

Measure #1 

(# of iterations taught) 
Documentation 

required:   Attach a 

blank copy of the 

assessment measured 

 

Direct or Indirect  

Criteria for Success  

Total number of students assessed  Total number of students that scored acceptable or 

better 

 

Measure 1 Results 

An aggregation of the 

collected data should 

be described and/or 

attached for the data 

results section 

 

Results   

The student learning outcome was  Met Partially Met Not Met 

Findings 

If less than Met, program should plan further action 
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Appendix 7F 

 

State of Assessment Report Template 

 

[PLACE Name of College/School/Branch HERE] State of Assessment Report 

[PLACE Academic Year HERE] Assessment Period 

Instructions: Each academic year, Deans and/or Associate Deans are responsible for 1) evaluating and scoring the assessment 

maturity of their programs (Maturity Rubric Scoring Excel Template) and 2) using the scores to develop a state of assessment report 

for their college/school/branch (State of Assessment Report Template).  

Overview: Provide a brief overview (approx. 3-6 sentences) of the college/school/branch by addressing questions like the following: 

 How would you generally describe the culture of continuous assessment in your college/school/branch (i.e., challenges, 

weaknesses, strengths, and/or improvements)? 

 What structure(s) and/or processes does your college/school/branch have or plan to implement to monitor, support, and 
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